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The Rutgers University–New Brunswick Strategic Plan, Revolutionary Past… Revolutionary Future  
(2015-2020) supports the University’s strategic priority to transform the student experience. As such,  
Rutgers–New Brunswick aspires to become a student-centered institution that prioritizes the student 
learning experience from the stages of admission through graduation. The Strategic Plan poses the 
question of whether Rutgers is working together as an institution to manage first impressions and provide 
a transition experience that is “sequential, supportive, and responsive to the needs of students today.” The 
First-Year Experience (FYE) Task Force (Appendix A) was charged to collect current practices to welcome, 
place, advise, orient, register, and support new students; gather information regarding communications; 
and review data related to advising and orientation programs, first-year success, student satisfaction, and 
retention. In addition to a review of Rutgers programs and services, the Task Force evaluated Big Ten 
institutions across multiple dimensions to identify best practices in this area. 

The research literature helped make the charge of the Task Force more compelling, demonstrating that 
intentional, informed, and coordinated efforts make a difference in student persistence and academic 
success. Purposefully designed initiatives support students’ adjustment to a new academic setting, 
communicate the institution’s educational priorities, create a campus culture, and improve student 
satisfaction and persistence. Additionally, High-Impact Practices were found to produce significant and 
specific benefits for first-generation and other underrepresented groups.   

Learning outcomes provide a blueprint to help design and assess initiatives that contribute to student 
success and persistence. The following first-year experience outcomes include a framework and foundation 
for building a successful, integrated, and coordinated FYE model that enhances students’ experience from 
admission to the end of the first year. 
• Navigate the campus
• Become informed and responsible University citizens
• Engage across the University
• Achieve academic success
• Promote personal development
• Build a foundation for experiential learning and career readiness

After an extensive review of first-year offerings at Rutgers, the Task Force identified a number of programs 
and services that could be considered high-impact practices. Students who participate in one of these at 
Rutgers report higher satisfaction and engagement relative to peers, and one-year retention rates exceed 
that of the Big Ten Academic Alliance.  While there are a number of quality programs and services for 
first-year students, there is an absence of coordination. The New Brunswick Strategic Plan states that 
students must have a “positive, coherent transition that leads to a successful first year, timely graduation, 
and active engagement as alumni and participants in our democracy.” To accomplish this, the FYE must be 
designated as an institutional priority with clear expectations for the coordination of programs and services 
across schools and departments, appropriate financial resources to support existing and additional staff and 
programmatic initiatives, and access to preferential scheduling of campus facilities.

Executive Summary
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Executive Summary

Recommendation – Chancellor’s FYE Coordination and Implementation Committees 

Given the current structure at Rutgers–New Brunswick where initiatives for first-year students are delivered 
through numerous organizational units including Enrollment Management, Undergraduate Academic 
Affairs, Student Affairs, and the academic schools, the Task Force recommends the establishment of FYE 
Coordination and Implementation Committees. 

Recommendation – Foundational Experiences for All Students 

Regardless of school of registration, eligibility, or interest in a specialized program (e.g. Honors, DRC, 
RU1st, EOF) all Rutgers–New Brunswick students should share common foundational experiences such 
as attendance in New Student Orientation or a summer institute, participation in intentional programs for 
residential and commuter students, engagement with a Common Read, and access to quality advising.  

Recommendation – High-Impact Practices for All Students  

All students at Rutgers–New Brunswick should participate in at least one high-impact practice during 
their first year and at least two others before graduation. With Rutgers’ deep commitment to improving the 
success of first-generation students and students from underrepresented backgrounds, it is important to 
note the positive effects that high-impact practices demonstrate in support of these special populations.

Recommendation – Development and/or Redesign of Systems 

Organizational systems should be developed or designed to inform and engage new students, faculty, 
and staff about best practices and research surrounding the First-Year Experience and related learning 
outcomes. These initatives should include: creating a centralized website, developing a first-year continuum 
curriculum, providing education about the first-year experience to faculty and staff, creating training 
programs for new University systems that support the FYE, and dedicating financial support to attend 
national FYE and Students in Transition Conference(s).
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Executive Summary

In October 2015, Dr. Richard Edwards, Chancellor of Rutgers University–New Brunswick charged a Task 
Force with assessing and providing recommendations to improve the first-year experience. The Task Force 
was comprised of 27 faculty and administrators representing different academic schools, programs and 
perspectives related to students and their first year at Rutgers. The committee assembled for a total of 
fifteen meetings over a 13-month timespan.

The first phase of the process began with benchmarking across peer institutions. The team identified eleven 
aspirational institutions from which to gain a better understanding of key measures such as reporting 
and organizational structures, courses for first-year students, summer orientation program components, 
FYE components across the continuum of admission through the end of the first year, and staffing and 
communication strategies. The material gathered was used to identify effective practices and opportunities 
and provide a framework for further exploration (see Appendix C).

In the subsequent phase, the committee developed a list of 23 learning outcomes believed to be integral 
to a quality Rutgers first-year experience. These outcomes were grouped into six broad domains covering 
academic success, navigation, engagement, personal development, transitions, and responsible citizenship 
(see Appendix D).  Next, the Task Force reviewed various Rutgers programs and services for first-year 
students such as New Student Orientation (NSO), Academic Planning and Advising (APA) days, First-Year 
Interest Group Seminars (FIGS), Equal Opportunity Fund (EOF) programs, first-year residence halls, Byrne 
Seminars, welcome week events, and admitted student open houses. Each initiative was then evaluated as 
to their contribution to pre-determined learning outcomes. It should be noted here that the Task Force opted 
to review those programs with which Task Force members were most familiar due to direct supervisory or 
administrative oversight. This exercise was not exhaustive of all programs or initiatives serving first-year 
students at Rutgers–New Brunswick. The process did, however, help to educate Task Force members about 
specific programs, identify areas of programmatic overlap, and distinguish areas that hold potential for future 
expansion. As part of the review of Rutgers programs and services, the Task Force also examined various 
print communications including the Admissions check-list, Enrollment Pathway, and welcome letters from 
school deans. 

Charge

The Task Force was charged with assessing and providing recommendations on improving the transition 
from high school to college for Rutgers–New Brunswick students (e.g. the experience from admission 
through completion of the first year).

The aspiration for the First-Year Experience is a well-organized, coordinated, and integrated model of 
communication, advising, orientation, programs, and services (see Appendix B).

Process
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Process 

The review of the literature about the first-year experience and the analysis of institutional and national 
data was ongoing throughout the process. The committee reviewed research on 21st Century Learning 
Outcomes and High-Impact Educational Practices (Kuh, 2008), the National Freshman Survey (CIRP), the 
Student Experience in the Research University survey (SERU), Educational Benchmarking Incorporated 
(EBI) data, the Deloitte Student Experience Analysis, and a Rutgers Health Services first-year experience 
study. Analysis of Rutgers’ one-year retention rates and the overlap of students in programs identified as 
high-impact practices were also undertaken. (see Appendix E).

As part of the process, the Task Force met with the Director and Assistant Director of Scheduling and 
Space Management to better understand the process and timeline associated with current practices for 
first-year student course scheduling, as well as the differences between each school’s processes for 
advising and registering first-year students. The session highlighted opportunities for advancement in the 
use of technology, the differences in the roles of faculty and professional advisors, the effect of the New 
Jersey high school calendar, and late graduation schedules compared to peer institutions. Each of these 
issues was identified as having implications for an integrated advising, course registration and orientation 
model. 

The committee did not meet during the summer of 2016 due to responsibilities and schedules of Task 
Force members. Meetings resumed in September for the final phase of report preparation. As part of this 
last phase, the committee invited Dr. Jennifer Keup, Director of the National Resource Center for the First-
Year Experience and Students in Transition to deliver a presentation on high-impact pedagogies, promising 
practices supporting student success in the first year of college, and current trends and issues in the 
development of First-Year Experiences. 

 



R U T G E R S ,  T H E  S TAT E  U N I V E R S I T Y  O F  N E W  J E R S E Y 7

Process 

The Task Force utilized the National Resource Center on the First-Year Experience and Students in 
Transition to develop a shared understanding of the First-Year Experience; the importance of a well-
organized, coordinated and sequential model; characteristics and examples of high-impact practices; 
learning outcomes; and assessment strategies.

Institutions have developed innovative programs focused on first-year students for more than thirty 
years, and an annual conference dedicated to the Freshman Year Experience began in 1983. While the 
terms First-Year Programs and First-Year Experience are sometimes used interchangeably, the research 
differentiates the First-Year Experience as the “intentional combination of academic and co-curricular efforts 
…that represent a purposeful set of initiatives designed and implemented to strengthen the quality of 
student learning…” (Koch and Gardner, 2006). A First-Year Experience model is the constellation of “star” 
programs that come together in a meaningful and uniform way to provide support for students to achieve 
identified outcomes, as opposed to a series of individually-valued programs (Keup, 2016). 

In addition to the intentional coordination of academic and co-curricular efforts, a First-Year Experience 
considers the continuum in which students are introduced to the institution and the opportunities they have 
to learn and engage over time. Many identify the First-Year Experience as beginning with the admissions 
process and continuing throughout the first year at the institution (Barefoot, Gardner, Cutright, Morris, 
Schroeder, Schwartz, Siegel, & Swing, 2005).

Retention rates are often a measure of an institution’s achievements, and some institutions have developed 
programs for first-year students as a means of improving retention rates. A focus on a coherent, shared 
First-Year Experience, however, is broader and more encompassing.  It has potential to inform institutional 
values, expectations, and opportunities for student learning and development.  “While many [theories] 
have seen the role of first-year and transition programs as solely focused on retaining the student, these 
programs should have a greater influence on setting the tone for what it means to be an educated individual 
and the responsibilities that come with gaining a postsecondary education” (Torres & LePeau, 2013). When 
first-year and transition programs only focus on retention, this limits the opportunity to promote student 
learning and development.

The establishment of learning outcomes creates the basis for the coordination and intentionality of 
programs and services for student success. Complex cognitive skills, knowledge acquisition, intrapersonal 
development, interpersonal development, practical competence, and civic responsibility are six learning 
outcomes that are common measures of student learning identified by Schuh, Upcraft and Associates 
(2001). These are consistent with standards outlined by the Council for the Advancement of Standards in 
Higher Education (CAS) and 21st Century Learning Outcomes established by the Association of American 
Colleges and Universities (AACU). AACU’s outcomes also include intercultural knowledge and competence, 
information literacy, and ethical reasoning, among others (Greenfield, Keup and Gardner, 2013).

Summary of Related Research 



R U T G E R S ,  T H E  S TAT E  U N I V E R S I T Y  O F  N E W  J E R S E Y 8

High Impact Practices

As a means of achieving these outcomes, success models of first-year experience models introduce 
High-Impact Practices (HIP). High-Impact Practices are transformative programs or techniques designed 
intentionally to achieve established learning outcomes. According to Jennifer Keup (2016), it is essential 
that high-impact practices:

• Create an investment of time and energy
• Structure interactions with faculty and peers about substantive matters
• Demand reflection and integrated learning
• Have real-world applications
• Establish high expectations
• Encourage frequent feedback
• Expose students to diverse perspectives
• Require accountability

The Association of American Colleges and Universities identified ten curricular and co-curricular initiatives 
that utilize high quality practices connected to 21st Century learning outcomes (Greenfield et al., 2008). 
These include: 

• First-year seminars and experiences
• Common intellectual experiences
• Learning communities
• Writing-intensive courses
• Collaborative assignments and projects
• Undergraduate research
• Diversity/global learning
• Service learning, community-based learning
• Internships
• Capstone courses and projects  

Common Read 

The complexities of an institution, such as the number of students, schools, colleges, and special programs 
(e.g. honors students or international student programs), can pose challenges in developing high-impact 
practices in which all first-year students can participate. A common reading program is one example of 
a high-impact practice that can be implemented broadly to help support student adjustment to a new 
academic setting and lead to important cognitive and social developmental changes (Upcraft, Gardner 
& Barefoot, 2005). “The choice of a single book…can be a powerful signal to students (and to faculty 
members) about the college’s educational priorities. In many cases, the book that is chosen is the only

Summary of Related Research



R U T G E R S ,  T H E  S TAT E  U N I V E R S I T Y  O F  N E W  J E R S E Y 9

Summary of Related Research

reading that all members of a class or a college have in common” (Thorn, Wood, Plum, & Carter, 2013). Early 
participation in critical reading, discussions with peers and community members, and critical reflection on 
the book’s messages will provide a consistent campus-wide message (Laufgraben, 2006). In addition, the 
opportunities for curricular and co-curricular programming in examination of a book’s themes can expose 
students to learning in a variety of forms and further explore issues that contribute to established learning 
outcomes. 

Research shows that high-impact practices are beneficial to students from diverse backgrounds and also 
increase rates of student retention, student satisfaction, and student engagement (Greenfield, et al., 2013). 
Studies also indicated that those students who experience high-impact practices and pedagogies in the 
first-year are likely to record higher persistence as they progress in to the second year, and better grades 
and graduation rates overall. (Greenfield, et al., 2013). Other research demonstrate benefits related to 
personal and identity development and further indicate that these experiences contribute to higher levels of 
civic engagement, social responsibility, appreciation for diversity, and intercultural awareness (Greenfield, et 
al., 2013). Given these outcomes, it is important to expose students to high-impact practices during the first 
year so they may realize the benefits throughout their college career and beyond.

Evidence shows the benefit of high-impact practices for all students, but is also important to note the 
relationships between the number of high-impact practices and the gains in learning for first generation 
students. A study at CSU–Northridge (Huber, 2010) showed the effect that participation in high-impact 
practices had on Latino/a student graduation rates compared to non-Latino students. Participating in two 
high-impact practices essentially equalized graduation rates and by participating in three or more HIPs, 
Latino/a graduation rates surpassed non-Latino/as.

Summary of Related Research 

Figure — Self Reported Gains by Cumulative Participation in High-Impact Practices (HIPs)

From Assessing Underserved Students Engagement in High-Impact Practices (2009)
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Figure — Compensatory Effect

Orientation and Advising 

High-impact practices for first-year students work best when connected to a strong foundation provided 
through orientation and advising. According to the Council for the Advancement of Standards in Higher 
Education, orientation programs play a critical role in introducing learning outcomes for student success 
by facilitating the transition to the institution; preparing students for the responsibilities and opportunities; 
encouraging students to engage in the intellectual, cultural and social communities; and supporting family 
members (Greenfield, et al., 2013). Orientation programs also have the potential to help create or change 
the campus culture (Jacobs, 2010, p. 45). When designed with intentionality and consistent messaging, 
students hear about the expectations of the institution and responsibilities for members of the community.  

"Advising stands at the heart of the educational process: it provides services to all students and plays an 
important role in almost all first-year success initiatives" (Tinto, 1998).  Advising models vary, and changes in 
student populations have resulted in a shift from faculty advisors to a shared function in which professional 
advisors serve a more significant role for first-year and undeclared students. In this dual model, advising 
responsibilities are shared between professional advisors who provide the early exploratory and long-term 
holistic advising critical to degree completion, and faculty advisers who provide detailed major and career 
information within an academic discipline (Habley & McClanahan, 2004). In universities in which students 
are admitted primarily as undecided or exploratory, advising plays a particularly critical role in introducing 
learning outcomes for student success and to the institutions’ resources and programs. 

Summary of Related Research 

Does Participation in Multiple High Impact Practices Affect Student Success at Cal State Northridge (2010)
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Summary of Related Research 

Advising opportunities across the first year facilitate student connections to the university, understanding 
of requirements to degree completion, and development of critical thinking and effective decision making. 
Research has shown that across institution types, socioeconomic status, and student achievement levels, 
meeting with an advisor frequently in the first year of college significantly improved students’ persistence 
(Klepfer & Hull, 2012). Ross and Kena (2012) found that students who engaged with advisors in their first 
year were 30% more likely to complete their degree than those who did not. 

Living in Residence 

Social science research provides evidence that students who live in residence halls learn more and are 
more likely to remain in college and to graduate than students who have never lived in a residence hall 
(Blimling, 2015). Drawing from a longitudinal study of college dropouts, one of the factors in the college 
environment that significantly affects student persistence is the student’s residence. Living in a campus 
residence hall, regardless of sex, race, ability or family background, is positively related to retention (Astin, 
1975). Residential students have more time and opportunities to immerse themselves in being involved in 
various aspects of campus life and with that have a greater possibility than their commuter counterparts 
of developing stronger identification and attachment to the undergraduate experience and campus life 
(Astin, 1973, 1977, 1982; Chickering, 1974). Being a residential student is also positively associated with 
other types of involvement such as interactions with faculty and substantially increases a student’s chance 
for persisting and developing aspirations for graduate or professional level work. In comparison to their 
commuter counterparts, residential students are more likely to express satisfaction with the undergraduate 
experience especially in the realms of friendships, faculty-student connections and relationships, social life 
and institutional reputation (Astin,1977).  

Summary of Related Research 
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In an effort to better understand how other large research universities design and implement their First-Year 
Experience, Task Force members gathered information from surveys, phone calls, and websites. It should 
be noted that this exercise was to conduct a preliminary overview and not provide a comprehensive review. 
Commonalities and differences across institutions helped to frame discussion and recommendations. 
The Task Force focused on information that was obtained from nine comparative Big Ten institutions: 
Indiana University, University of Iowa, University of Maryland, University of Michigan, Michigan State 
University, University of Minnesota, Ohio State University, Pennsylvania State University, and Purdue 
University.     

Reporting structures varied by school. Four of the schools surveyed had FYE offices that reported to either 
Enrollment Management or Academic Affairs. Overall, other offices listed as stakeholders or partners in FYE 
were Academic Advising, Learning Communities, Living-Learning Communities, First-Year Seminars, New 
Student Orientation, Placement Testing, Academic Support/Learning Success Centers and Parent & Family 
programs. Regardless of reporting lines, many schools gave the appearance of having a unified FYE by 
featuring a centralized website that served to welcome and provide all students with essential information. 
Links to orientation, advising, and school-based information were common. Other aspects of communication, 
particularly social media efforts, appeared to be decentralized and uncoordinated. 

Almost all schools offered an integrated approach to advising, course selection, and orientation. All but 
one of the schools reported that students were expected to come to campus only once after accepting 
admission. Many schools extended their “Welcome Days” by adding additional dates prior to the start of 
the academic year. This was reported to allow for more extensive programming to help students better 
acclimate and partake in additional learning experiences. Five schools reported having online modules, (e.g. 
sexual violence, alcohol education, and financial literacy), that all students were required to complete.

All but one of the schools surveyed offered some kind of first-year focused course. The type and length 
of the courses varied among schools and it was evenly split as to whether they were optional or required. 
Course credit varied from one to three, with most being offered as pass or no pass in regards to grading. 
Most schools reported that International students had their own separate orientation and that nothing 
specific was offered to these students as a part of the FYE. Three schools reported offering a second 
semester academic success course, which was directly related to first semester performance. Most schools 
offered a variety of learning communities for first-year students. It was found that little training was provided 
to educate faculty members about the needs and issues of first-year students and/or the resources at the 
institutions available to support students. 

English Writing was the most common shared course for first-year students at the majority of reporting 
schools. Three schools referenced a common read as being incorporated into their English course. Some 
universities reported that logistics determined whether the common read was mandatory or optional.
All schools surveyed had a required summer orientation program, and also offered an optional parent 
orientation. 

Review and Findings of Big Ten Peer Institutions
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Review and Findings of Big Ten Peer Institutions

Many of the schools held summer bridge programs that featured a version of summer orientation as part of 
those programs. 

All schools reported attendance rates of 95-100% during summer orientation. Most programs were two 
day sessions, although dates and number of sessions varied among schools. All schools had options for 
students to attend sessions based on their school/major. Across the board, faculty involvement was minimal 
and when present, typically involved delivering a lecture.  

The most consistent content identified as part of the FYE continuum included Course Selection, Placement 
Testing, Academic Advising, Academic Integrity, Academic Expectations, Public Safety, Social/Community 
Building, New Student Convocation, Involvement Fair, First-Year Seminar, Financial Aid/Scholarship, Sexual 
Violence, Diversity & Inclusion, Wellness, Health Services, Resource Fair, Career Info, Campus tours, Current 
Issues/Campus Life, and Living-Learning communities.  Other components, reported with less frequency 
included Recreation, Common Read, Commuter Life, Learning Communities, First-Year Residential 
Experience, Service Project, and First-Year Newsletter. 

While some schools offered these components multiple times during the first-year continuum (spring of 
admission, summer and fall semesters), the highest incidence took place during the summer. Some were 
offered in coordination with their New Student Orientation programs. Only one school offered their first-year 
experience components solely in the fall semester. There were no specific initiatives noted for the spring 
semester. Conclusions could not be made regarding why some schools included or excluded certain content 
areas, so further research and review is suggested.

Many of the schools had some type of early warning system in place that primarily utilized grades, and 
sometimes used attendance. These systems were most often used by advisors and learning centers.  There 
was no consistency about whether the system was developed by an external vendor or the institution. 
There was no consistency among the surveyed schools regarding the number of academic advisors or 
the academic advisor to first-year student ratio. However, most had one advisor for approximately 200-
300 students. Michigan had the greatest gap ratio at 1:500. While most schools did not hire additional 
professional staff and/or faculty for high-volume times of advising, one school had a budget to do so and 
featured a comprehensive recruitment and training program for its participants. Most schools utilized peer 
mentors to assist with advising. Faculty advising of first-year students appeared to be minimal across these 
schools; however, participation increased when looking at advising within students’ majors. Schools utilized 
student leaders primarily to help with summer orientation and welcome week.

Fee structures varied and more review is needed to better understand what the fees cover. Most institutions 
had a separate fee to cover orientation and/or the FYE. Two schools reported that they received a 
percentage of the admission or enrollment fee. Fees ranged from $50 to $320 with most schools having a 
fee between $210-250. Four schools reported a waiver for financial need.

Review and Findings of Big Ten Peer Institutions
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After reviewing the relevant literature and various programs at our peer and aspirant institutions, the 
Task Force conducted an internal review and theorized that many of our programs and services could be 
considered high-impact practices. To ascertain “high-impact,” the Task Force worked with the Office of 
Institutional Research and Academic Planning (OIRAP) to review one-year retention rates with the purpose 
of determining if participation in these practices resulted in a positive effect. 

One-year retention rates are the percentage of the institution’s degree-seeking, first-time, full-time, first-year 
undergraduate students who continue at that school the next year. Retention rate analyses were performed 
on Rutgers–New Brunswick students that matriculated in Fall 2013, as this was the most complete data set 
available to the Task Force in Fall 2015. Using data from Integrated Postsecondary Education Data System 
(IPEDS), Rutgers–New Brunswick was compared to Big Ten Academic Alliance universities and Association 
of American Universities (AAU) aspirant universities. In addition, retention rates were calculated based on 
a wide range of factors including attendance at orientation, residential status, enrollment in a particular 
course, and participation in specialized programs. 

Review and Findings of Rutgers University—New Brunswick

Fall 2013 1-Year Retention Rates

2013 Cohort N 2014 Enrolled N 1-Year Retention Rate

Public AAU Aspirants 49,002 46,844 95.60%

Big Ten Academic Alliance 75,019 69,217 92.27%

Rutgers-New Brunswick 6,393 5,889 92.12%

Attended New Student  
Orientation 4,057 3,784 93.27%

Did not attend orientation 2,496 2,225 89.14%

Residents on Campus 5,414 5,015 92.63%

Commuters 1,139 994 87.27%

Learning Communities 1,326 1,241 93.59%

Byrne Seminars 2,255 2,119 93.97%

FIGS 1,561 1,457 93.34%

EOF 431 396 91.88%

DRC Knowledge and Power 
Course

287 306 93.79%

School of Arts and Sciences 
Honors Program

236 241 97.93%

SOE First-Year Seminars 669 707 94.63%



R U T G E R S ,  T H E  S TAT E  U N I V E R S I T Y  O F  N E W  J E R S E Y 1 5

Review and Findings of Rutgers University—New Brunswick Review and Findings of Rutgers University—New Brunswick

Research conducted by the Task Force suggests that the Rutgers high impact practices identified in this 
report are beneficial to first-year students.  Students self-select into high impact practices, making it difficult 
to establish causal relationships. However, research that uses the SERU survey illustrates that even after 
taking into account SAT scores, first-year students who participate in a high-impact practice at Rutgers 
report higher satisfaction and engagement relative to their peers. For the most part, one-year retention rates 
for students that participate in HIPs at Rutgers exceed that of the Big Ten Academic Alliance. RU-1st and 
Honors College programs were established at a later time and were not included in these numbers.  Based 
on the data pertaining to retention and satisfaction from Institutional Research, the Task Force gathered 
more in depth information about each initiative, including the numbers of first-year students participating in 
the various HIPs during the fall of 2015. (see Appendix E)

To focus the review and study of high-impact practices at Rutgers–New Brunswick, the Task Force 
selected New Student Orientation, as well as several initiatives which included a classroom course, since 
the literature review identified the first-year seminar as a common high impact practice. While Rutgers 
does not have a common first year seminar required for all students, many students participate in a Byrne 
Seminar or First-Year Interest Group Seminar or a seminar/colloquia course offered through the Honors 
College, Honors Program, Educational Opportunity Fund/RU-1st, Douglass Residential College and 
learning communities. While there are other school-based seminars, the Task Force only included the School 
of Engineering since all students are required to enroll in a first-year seminar. Descriptions, SERU data 
and enrollment numbers are included for the selected initiatives. Further review is needed to determine 
other school-based high-impact practices. The review identified that approximately 72% of Rutgers–New 
Brunswick first-year students (excluding Nursing and Pharmacy) participated in at least one identified high-
impact practice during the Fall 2015 semester. 
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Byrne Seminars  

Byrne Seminars are small, one-credit courses offered to first-year students at Rutgers–New Brunswick 
in the fall and spring semesters. These classes are taught by world-renowned faculty who come from 
departments and professional schools across the university. The program offers students the chance to 
experience the excitement of original research, as faculty members share their curiosity, intellectual passion, 
and process for developing new ideas and fields of knowledge. 

• According to analysis using the SERU survey (2014), first-year students that participated in a Byrne 
Seminar reported to have higher academic satisfaction (5.4%), social satisfaction (4.3%), and academic 
engagement (8.7%) relative to peers that did not take a Byrne seminar even when controlling for the 
effect of SAT scores.

• Approximately 47.2% (2,967/6,288) of all first-year students that matriculated in Fall 2015 took a Byrne 
seminar.

First-Year Interest Groups (FIGS)  
 
FIGS are one-credit courses taught by a select group of academically successful and involved peer 
instructors. Peer instructors develop their own curricula and introduce first-year students to dozens of 
exciting academic fields and to a wide range of involvement, academic, and professional development 
opportunities here at Rutgers.

• According to analysis using the SERU survey in 2014, first-year students that participated in a FIGS 
reported to have higher academic satisfaction (8.8%), and academic engagement (5.8%) relative to 
peers that did not take a FIG seminar, even when controlling for the effect of SAT scores. Approximately 
25.5% (1,606/6,288) of all first-year students that matriculated in Fall 2015 took a FIGS.

Learning Communities 

Learning Communities are a self-selected group of students who share similar academic, cultural or 
thematic interests and explore them together in common courses and out of classroom experiences. The 
majority of learning communities are residentially based and create purposeful links among the academic, 
residential, and social elements of the undergraduate experience. Living-Learning Communities (LLCs) 
range from first-year-only communities to mixed-year programs. They facilitate college transitions by 
fostering smaller communities of students, faculty, and staff and create opportunities for individual students 
to make meaningful connections to members of the Rutgers community.

• Approximately 29.8% (1,873/6,288) of all first-year students that matriculated in Fall 2015 participated 
in a learning community.
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Honors College 

The Honors College first-year experience is shaped by its diverse living-learning community, drawn from 
students and faculty from both professional and liberal arts schools at Rutgers University–New Brunswick. 
An academic dean and faculty fellows live alongside students and provide guidance for a complete living 
and learning experience that is organized around innovative teaching, co-curricular experiences, professional 
opportunities, community building, and leadership development.

Every first-year Honors College student participates in a summer reading program and takes a 3-credit 
Honors College Forum. This forum is a truly interdisciplinary common mission course focused on key issues 
and challenges that define twenty-first century life and include topics such as health and wellness, creative 
expression, citizenship and leadership, cultures and diversity, and sustainability and innovation. Students act 
in the role of “innovation citizens,” engaging in forums and critical discussions, while alternating between 
distinguished plenary guest speakers and small workshop sections. 

• Approximately 7.8% (493/6,288) of all first year students that matriculated in Fall 2015 took the 
Honors College Forum.

Douglass Residential College 

Douglass is the women’s residential college at Rutgers University. Douglass’ programs range from a 
welcome weekend orientation program that assists students in their adjustment to college, to senior year 
workshops, and to externship programs and leadership opportunities. Women involved in the Douglass 
Residential College participate in a summer reading program and enroll in a 3-credit course called 
Knowledge and Power: Issues in Women’s Leadership. The course examines challenges and opportunities 
confronting women in today’s society and exposes students to issues affecting young women’s leadership 
development. Course instructors are paired with Voorhees mentors who help facilitate discussions and serve 
as role models. 

• Approximately 6.0% (375/6,288) of all first-year students that matriculated in Fall 2015 took the DRC 
Knowledge and Power Course.

Educational Opportunity Fund (EOF) Program 
 
The Educational Opportunity Fund (EOF) Program is committed to providing access and opportunity to 
academically under-prepared students from low-income backgrounds and communities that are generally 
under-represented in higher education. First-year students participate in a five-week residential summer 
institute, maintain an on-going active relationship with their assigned counselor, and participate in 
academic support opportunities. In addition, EOF students in SAS, RBS, and MGSA enroll in a 1.5-credit 
RU-1st Seminar during their first semester that serves as an extension of the summer bridge experience. 
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Educational Opportunity Fund (EOF) Program Cont. 

The purpose of this course is to help new students make a successful transition, both academically and 
personally.
• Approximately 6.4% (400/6,288) of all first year-students that matriculated in Fall 2015 are EOF 

students.
• Approximately 4.3% (268/6,288) of all first-year students that matriculated in Fall 2015 took a RU-1st 

Seminar.

School of Arts and Sciences Honors Program 

First-year students participating in the School of Arts and Sciences (SAS) Honors program participate in a 
summer reading program and register for a 1-credit colloquium course which serves as the mission course 
for the SAS Honors Program. The course is designed to stimulate intellectual curiosity; develop students’ 
ability to discuss, reason, think critically, and make connections across a range of disciplinary categories; to 
provide students with a sampling of all that a major research university has to offer inside and outside the 
classroom; and to develop a sense of community among Honors students. 

• Approximately 7.2% (455/6,288) of all first-year students and 12.1% (455/3,760) of all first-year SAS 
students that matriculated in Fall 2015 took the School of Arts and Sciences Honors Colloquium.

School of Engineering First-Year Seminars   

The School of Engineering offers several types of first-year seminar courses that introduce students to the 
different engineering programs, assist with the development of career and academic plans, and provide 
opportunities to engage with peers, faculty and advisors in meaningful ways. The courses offered are the 
general Introduction to Engineering course (1 credit), an Honors Introduction to Engineering course (3 
credits), and an introduction course specifically for women living in the Reilly Douglass Living-Learning 
Community (3 credits). In addition, a first-year seminar for international students was offered for the first 
time in Fall 2016. It is important to note that while the objectives of the seminar courses offered in the 
School of Engineering are reflective of typical high-impact practices, the size of the general course sections 
are much larger than typical high-impact practice seminar courses.  
 
• Approximately 10.8% (678/6,288) of all first-year students and 91.0% (678/745) of all first-year SOE 

students that matriculated in Fall 2015 took the Introduction to Engineering course.
• Approximately 0.8% (53/6,288) of all first-year students and 7.1% (53/745) of all first-year SOE 

students that matriculated in Fall 2015 took the Honors Introduction to Engineering course.
• Approximately 0.4% (25/6,288) of all first-year students and 3.3% (25/745) of all first-year SOE 

students that matriculated in Fall 2015 took the Introduction to Engineering course specifically for 
women living in the Reilly Douglass Living Learning Community.
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New Student Orientation 

The majority of first-year students attend New Student Orientation during the summer. This two-day 
overnight program was first developed in 2009, and while the learning modules have changed over the 
years, the goals have been largely consistent:

• Learn to navigate the five campuses in New Brunswick
• Become knowledgeable of university services and programs
• Identify new academic strategies that can be used in the fall semester
• Interact with other students, faculty and staff
• Develop awareness of opportunities for involvement 
• Generate excitement about attending Rutgers
• Understand what is expected as a student
• Feel confident and prepared for the fall semester 

Sessions are designed for all students, regardless of academic affiliation or major. Some sessions are 
identified as “priority sessions” in order to allow students from smaller schools such as Engineering, 
Environmental and Biological Sciences, Nursing and Pharmacy to connect. It was identified that messages 
about the expectations for attending New Student Orientation are inconsistent across schools, and for 
students who participate in a summer bridge program, institute or other “orientation,” there is often confusion 
about expectations for attendance.

• According to regression analysis using the SERU survey in 2014, first-year students that attended 
university orientation reported to have higher academic satisfaction (1.4%), and higher social satisfaction 
(25.8%) relative to peers that did not attend orientation even when controlling for the effect of SAT 
scores.

Advising 
 
The Task Force was aware of plans for a review of advising practices at Rutgers University–New Brunswick 
and therefore did not look extensively at advising; however, given its essential role in the success of first-
year students, attention is needed. Referencing the Report on the Task Force of the Humanities, best 
practices for advising models are generally one advisor to 200-250 students in order to best optimize 
retention. According to the NACADA 2011 National Survey of Academic Advising, the median advising ratio 
at public doctorate-granting institutions was 1:285. Big Ten peer institutions report advisor to student ratios 
ranging from 1:160 (Indiana University) to 1:550 (University of Michigan).  
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Advising Cont.  

At Rutgers, advising models vary by school, and many of the advisor to student ratios are far below the 
national recommendations and practices of peer institutions. Below are the estimated advisor to student 
ratios by school. The School of Environmental and Biological Sciences and the School of Pharmacy 
incorporate faculty advising models, in addition to professional staff advisors, allowing for a very small ratio.   

• SAS - Advisor to student ratio is 1:1,0001

• SEBS - Advisor to student ratio is 1:13 
• SOE - Advisor to student ratio is 1:550
• RBS - Advisor to student ratio is 1:820
• MGSA - Advisor to student ratio is 1:100
• PHARM - Advisor to student ratio is 1:5

Participation in High Impact Practices 

After reviewing the effect of HIPs on retention and student satisfaction, as well as the national research 
recommending participation in at least one HIP during their first year and two more over a student’s college 
career, the Task Force examined the number of participating students to better understand capacity to 
expand existing initiatives. Using 2015 data, Institutional Research identified the number of students in each 
HIP, reviewed a breakdown by school as well as other student demographic data. More review is needed to 
identify why students are not participating and potential barriers to their participation.    

Interest Group Seminar or a seminar and colloquia courses offered through the Honors College, Honors 
Program, Educational Opportunity Fund/RU-1st, Douglass Residential College and learning communities. 
While there are other school-based seminars, the Task Force only included the School of Engineering 
since all students are required to enroll in a first-year seminar. Descriptions, SERU data and enrollment 
numbers are included for the selected initiatives. Further review is needed to determine other school-based 
high-impact practices. The review identified that approximately 72% of Rutgers–New Brunswick first-year 
students (excluding Nursing and Pharmacy) participated in at least one identified high-impact practice 
during the Fall 2015 semester. 

1 SAS will be increasing its advising staff over the next two years thanks to a Strategic Fund allocation from Chancellor Edwards.
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• Participation in Programs with Courses 
• 72.0% (4,527/6,288) of first-year students in the Fall 2015 semester participated in at least one 

high-impact practice
• Number of high-impact practices per student

• 30.3% (1,903/6,288) of first-year students in the Fall 2015 semester participated in only one 
high-impact practice

• 41.7% (2,624/6,288) of first-year students in the Fall 2015 semester participated in two or more 
high-impact practices

• 28.0% (1,761/6,288) of first-year students in Fall 2015 did not participate in any high-impact 
practice

• High-impact practices by school
• 70.2% (2,639/3,760) of SAS first-year students participated in at least one high-impact practice
• 75.8% of SEBS (623/822) first-year students participated in at least one high-impact practice
• 98.0% of SOE (727/745) first-year students participated in at least one high-impact practice
• 65.0% (480/739) of RBS first-year students participated in at least one high-impact practice
• 26.1% (58/222) of MGSA first-year students participated in at least one high-impact practice

Review and Findings of Rutgers University—New Brunswick

               Fall 2015 Participation for Identified High-Impact Programs

Number of first-year  
students participating 

Percentage of first-year  
students participating 

Byrne Seminars 2,967 47.2%

FIGS 1,606 25.5%

Learning Communities 1,873 29.8%

Honors College Forum 493 7.8%

DRC Knowledge and 

Power Course

375 6.0%

EOF 400 6.4%

RU-1st Seminar 268 4.3%

SAS Honors Program 455 7.2%

SOE First-Year Seminars 756 12%

Note: Not all HIP are available to all students. 
FIGS: These courses are only available to SAS, SEBS, and RBS students
Honors College: This includes SAS, SEBS, SOE, and RBS students
DRC: This is only available to undergraduate women (includes transgender and gender non-conforming females)
RU-1st: The course is only taken by SAS, RBS, and MGSA students 
Learning Communities: These include International Community in Residence, Business Discovery House, Health and Medicine Discovery House, 
RU-TV Broadcast Communications LLC, French Culture and Language LLC, German Culture and Language LLC, Oceanography LC , Asian 
American LC, Paul Robeson LLC, Bunting Cobb LLC, DRC-SEBS Env LLC., DRC-Engineering LLC, DRC-General LLC, DRC-Honors LLC, 
Engineering LLC, Helyar House, Honors College, Honors Engineering LLC, and SAS Honors Residential Communities.
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• High-impact practices by gender
• 70.2% (2,225/3,172) of male first-year students participated in at least one high-impact practice
• 79.0% (2,302/3,116) of female first-year students participated in at least one high-impact 

practice
• High-impact practices by race/ethnicity

• 77.9% (348/447) of African American first-year students participated in at least one high-impact 
practice

• 77.2% (1,331/1,725) of Asian first-year students participated in at least one high-impact practice
• 76.5% (619/809) of Hispanic first-year students participated in at least one high-impact practice
• 50.6% (319/631) of International first-year students participated in at least one high-impact 

practice
• 70.1% (1,667/2,349) of White first-year students participated in at least one high-impact practice

• High-impact practices by first generation status
• 77.0% (691/898) of first-year students that report to be a first generation college student 

participated in at least one high-impact practice
• High-impact practices by living on campus/commuter

• 72.7% (3,921/5,393) of first-year students that live on campus participated in at least one high-
impact practice

• 67.7% (606/895) of first-year students that commute to campus participated in at least one high-
impact practice

• High-impact practices by in-state/out-of-state
• 75.1% (3,941/5,245) of in-state first-year students participated in at least one high-impact 

practice
• 56.2% (586/1,043) of out-of-state first-year students participated in at least one high-impact 

practice 

Integrating Advising, Placement Testing, and New Student Orientation 

The FYE Task Force was specifically charged to “examine the integration of pre-orientation activities, 
placement testing, academic advising, and course registration as part of a multifaceted New Student 
Orientation model.” To that end, the Task Force identified challenges associated with such an integrated 
model at Rutgers University–New Brunswick. 

The model of an on-campus integrated model of orientation, advising, and registration is predominant 
among our Big Ten peer institutions. Peer institutions rely on high advisor-student ratios or may hire 
additional professional advising staff or peer advisors to assist with summer programs. Faculty participation 
is largely nonexistent, though some institutions offer honoraria or other incentives to support faculty 
participation in summer events. Many institutions begin summer orientation activities in May in concert 
with their state’s K-12 school calendar. Additionally, many institutions utilize student information systems, 
like Banner or Peoplesoft, that feature robust capabilities to manage space in classes, as well as student 
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placements and course prerequisites. 

Rutgers geographic complexity coupled with classroom and residential space constraints greatly impact 
advising, registration, and orientation activities. Advising and orientation programs require use of multiple, 
large lecture halls and classrooms, which are often unavailable during spring and summer sessions. While 
other Big Ten institutions are single large campuses, Rutgers University–New Brunswick schedules classes 
and houses students on four distinct campuses. Thus, class scheduling is ineffective until student housing 
assignments are made available in late July, which then permit the sectioning system to prioritize classes 
based on a student’s home campus. 

Additional calendar constraints are created by the New Jersey public school schedule and the university’s 
sectioning system. With NJ schools requiring student attendance until mid to late June, only a limited 
number of overnight orientation programs can be scheduled in June. The sectioning system is scheduled 
to run in July to maximize the number of students scheduled while accounting for the receipt of national 
Advanced Placement results, providing time for academic departments to manage available course 
space, and minimizing the number of schedules that must be created manually. Earlier investigations have 
acknowledged that the university’s student information and registration system is outdated. Investment in a 
more effective system would be critical for any effort to integrate advising and orientation efforts.   

Rutgers University–New Brunswick has a long-standing commitment to facilitating student-faculty contact, 
particularly through High Impact Practices like Byrne Seminars and advising. Undecided and exploratory 
students–the majority of new first year students, have more choices in both major and core curricula and 
require developmental advising to fully understand and make effective choices, which are critical to degree 
completion. The number of current advisors and faculty contracts are issues that warrant further review to 
best determine strategies and solutions for an integrated summer model.

The committee is pleased to acknowledge recent progress that affects this charge. In spring 2016, the 
Office of Institutional Research and Placement Testing successfully adapted mandatory first-year student 
placement testing to an online model. This initiative eliminates one mandatory enrollment activity on campus 
and alleviates the hardship of multiple campus visits.

Review and Findings of Rutgers University—New Brunswick
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It is critical to provide a blueprint in order to design and assess initiatives that contribute to student success 
and persistence. From the earliest points of entry (e.g. open houses, advising days, summer orientation, and 
New Student Convocation), incoming students encounter opportunities to hear and learn about the value 
of the Rutgers education and what it means to be informed and responsible citizens locally and globally. 
The following first-year experience outcomes include a framework and foundation for building a successful, 
integrated, and coordinated FYE model that enhances students’ experience from admission to the end of 
the first year. We recommend that these outcomes guide future programs and services in order to provide 
shared and common first-year experiences.
 
The National Resource Center for The First-Year Experience and Students in Transition outlines the 
following domains for FYE outcomes: retention, academic skills/experiences, campus connections, 
interpersonal skills, personal development, employability, civic engagement and democratic citizenship.  
These categories served as a basis for Task Force discussion which led to the formation of the following 
Rutgers-based outcomes (Note: the outcomes are presented in an order based on the sequence that Task 
Force members believe students are likely to transition to campus).
 
Navigate the Campus 

The large size and complexity of Rutgers are key to offering students tremendous opportunities, but may 
create challenges for students to identify and access educational and other vital resources and services. To 
mitigate these challenges and to allow students to fully learn and engage with all opportunities, on-campus 
and online resources, programs, and services should be personalized, streamlined, and coherent. Students 
should be encouraged to critically question and actively explore to maximize their learning of all that Rutgers 
has to offer. The university community, including faculty and staff in all offices with student contact, must be 
better informed about student opportunities to provide consistent and effective information and assistance.

Become Informed and Responsible University Citizens 

Learning at Rutgers occurs through instruction, inquiry, programming, research, and service. Rutgers has 
a unique history, beginning with its establishment as a colonial college and a reliance on disenfranchised 
populations in its early development, as well as a longstanding commitment to women’s education and 
access for underrepresented populations. In recognition of this unique history and values of inclusion and 
ethical behavior, Rutgers challenges students to act with integrity and become competent and conversant 
in the study of diversity. Learning in and out of the classroom at Rutgers prepares students for responsible 
lives in service to their communities as well as to an interconnected and pluralistic world.
 

First-Year Experience Learning Outcomes
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First-Year Experience Learning Outcomes

Engage Across the University 

Much of the student experience at Rutgers is defined by the University’s geographical size and 
resources. For incoming students, a successful transition can be characterized by the students’ ability to 
make connections, get involved within Rutgers and the greater community, and to develop meaningful 
relationships in and outside the classroom. Success at Rutgers is dependent upon students identifying 
personal pathways throughout their journey.  These pathways include early critical connections with faculty 
as well as interdisciplinary opportunities to engage in research and personal and professional development.
 
Achieve Academic Success 

Students’ academic success is grounded in their ability to engage in educationally purposeful practices 
and activities to encourage the construction of knowledge. The quality of interactions with faculty and 
opportunities for active participation in class activities, are critical elements of academic engagement 
that support overall educational success. Benchmarks for first-year academic success include identifying 
academic learning and support resources, engaging with academic advising, exploring academic disciplines, 
and understanding core and curriculum requirements. 

Promote Personal Development 

Campus environments must be constructed to supports students’ social needs and pathways to 
independence. Health and wellness are fundamental to student success and students should be afforded 
opportunities to develop emotional, physical, and fiscal competency. The university should continue to create 
programs, services, communities of learning, and classroom environments that equip students with the self-
management skills and experiences necessary to thrive at Rutgers and well into their post-graduate lives.  

Build a Foundation for Experiential Learning and Career Readiness

Given its statewide footprint and the diversity of its student body, Rutgers is positioned to innovate and 
integrate rigorous disciplinary instruction and intentional co-curricular and research opportunities with real-
world experiences, enabling students to apply ideas and skills in practical settings. Exposing students to 
dynamic co-curricular opportunities and providing a more seamless learning environment enhances their 
understanding of the world and contributes to their personal and career readiness.

 

First-Year Experience Learning Outcomes
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The research regarding the benefits of a cohesive, integrated First Year Experience is clear, and the 
intentional coordination amongst communication efforts, programs, and services at Rutgers University–New 
Brunswick can provide benefits for all first-year students as they strive to achieve important goals and 
learning outcomes. 

After an extensive review of first-year offerings at Rutgers, the Task Force identified a number of programs 
and services that could be considered high-impact practices. Students who participate in one of these at 
Rutgers report higher satisfaction and engagement relative to peers, and one-year retention rates exceed 
that of the Big Ten Academic Alliance.  While there are a number of quality programs and services for first-
year students, there is an absence of coordination. The New Brunswick Strategic Plan states that students 
must have a “positive, coherent transition that leads to a successful first year, timely graduation, and active 
engagement as alumni and participants in our democracy.” To accomplish this, the FYE must be designated 
as an institutional priority. The First-Year Experience as a priority initiative at Rutgers-New Brunswick will be 
evidenced by the:

• Expectations set forth that all programs designed for first-year students are to be coordinated 
and delivered across schools and departments with consistent and clear messaging to maximize 
understanding, participation and utilization of resources

• Allocation of financial resources to support existing and additional staff, courses, and programmatic 
initiatives to support first-year students

• Access to preferential scheduling of classrooms, student centers, residence halls, dining halls, and 
athletic spaces to support key components of FYE (Admitted Student Open House, Orientation, 
Advising, HIP, Welcome Days) as well as a future integrated summer model for advising, course 
selection, and New Student Orientation 

Given the current structure at Rutgers–New Brunswick where initiatives for first-year students are delivered 
through numerous organizational units including Enrollment Management, Undergraduate Academic Affairs, 
Student Affairs, and the academic schools, the Task Force recommends the establishment of Chancellor’s 
FYE Coordination and Implementation Committees. Select staff and faculty would serve two-year 
appointments and be provided the authority and resources necessary to develop and implement Chancellor-
approved recommendations. To allow time to fully develop new programs, services and initiatives, the Task 
Force recommends the appointment of several Class 3 positions for a period of one to two years. These 
appointments would provide support to units/departments impacted by the redirection of identified staff. To 
encourage faculty involvement, the Task Force also recommends allocation of financial incentives.
The Coordination Committee will:

• Develop specific sub-committees and working groups responsible for the design, implementation, and 
assessment of approved recommendations 

• Review and evaluate initiatives and programs to ensure they are integrated and consistent with the 
Rutgers FYE outcomes. Examples of programs that were not fully reviewed by the Task Force but are 

Recommendations
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Recommendations Recommendations

important components of the First Year Experience are the Douglass Residential College, RU-1st, the 
Center for Community Based Research and Service, and the International Student Orientation

• Investigate further the identified challenges associated with an integrated model for course registration, 
advising and New Student Orientation, and establish short and long-term recommendations to address

• Develop assessment strategies to measure student achievement of learning outcomes
• Investigate and recommend an instituional model to support and sustain FYE initiatives

Recommendation – Foundational Experiences for All Students 

Regardless of school of registration, eligibility, or interest in a specialized program (e.g. Honors, DRC, RU1st, 
EOF) all Rutgers–New Brunswick students should share common foundational experiences such as:

• New Student Orientation or a summer institute 
• A series of intentional and coordinated programs for residential and commuter students
• A Common Read
• Multiple, quality advising opportunities with professional and faculty advisers through the first year

New Student Orientation, or a coordinated summer institute that is designed with a common curriculum, 
provides consistency regarding institutional expectations, values, resources, and strategies to achieve the 
identified first-year learning outcomes.  In addition, a carefully designed sequence of programs over the 
continuum of the first and second semester can provide residential and commuter students with more in 
depth information about essential content areas and resources. 

The Common Read is an example of a high-impact practice that can be incorporated across schools and 
special programs such as the Honors College and DRC to provide students the opportunity to participate 
in a shared academic experience. The FYE Task Force believes that a Common Read at Rutgers–New 
Brunswick can also support the intent and recommendations of both the Task Force on Inclusion and 
Community Values and the Task Force on the Humanities. Intentional coordination, related discussions, 
assignments, author appearances, and co-curricular programs can be a common thread that seamlessly 
runs through New Student Orientation, Convocation, FIGS, Expository Writing, and Byrnes Seminars, as well 
as residence hall and commuter initiatives. 

Quality individual academic advising that includes professional and faculty advisers is critical for a successful 
First-Year Experience. Currently, advising resources at Rutgers University–New Brunswick lag significantly 
behind advisor to student ratios at peer public, doctorate-granting institutions. While an extensive review 
of advising is planned to provide a more comprehensive report and recommendations, it is clear that an 
investment in advising resources is essential.
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Recommendation – High-Impact Practices for All Students  

All students at Rutgers–New Brunswick should participate in one HIP during their first year and at least 
two others before graduation. Given the individual needs and interests of the diverse student body, multiple 
pathways should be identified for students so that they may pursue and achieve the benefits associated 
with participation in multiple high-impact practices. With Rutgers’ deep commitment to improving the 
success of first-generation students and students from underrepresented backgrounds, it is important to 
stress again the positive effects that high-impact practices have demonstrated, in support of these special 
populations.

Additional work is needed to determine: 

• A comprehensive list of current initiatives that can be defined as high-impact practices using the 
working definition

• The current number of first-year students participating in a high-impact practice activity
• The students who are not participating in a high-impact practice and associated barriers to participation
• Types of High Impact Practices that can be expanded through the addition of courses, instructors and 

staff
• Scheduling systems that can facilitate the goal of increased student participation
• Programs and initiatives that can be designed and reimagined to reflect and incorporate characteristics 

of high-impact practices (e.g.  student employment)
 
Recommendation – Development and/or Redesign of Systems 

Develop or redesign organizational systems to inform and engage new students, faculty, and staff about 
best practices and research surrounding the First-Year Experience and related learning outcomes. 
• Create a centralized website that welcomes students and outlines academic and co-curricular programs, 

services, requirements, and opportunities
• Develop a curriculum along a first-year continuum based on what, when, and how students need to 

receive important information
• Expand “Welcome Days” to provide additional programs and sessions so that students can better 

prepare and acclimate
• Investigate the benefits and corresponding resources necessary to allow students to arrive earlier 

to campus for Welcome Week 
 
 
 
 
 

Recommendations
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Recommendations

• Educate faculty and staff about first-year students at Rutgers University–New Brunswick
• Develop conferences, workshops, print publications, and virtual learning opportunities 
• Share information from national surveys including CIRP, SERU, and EBI
• Review and incorporate recommendations from other Task Force/Committee Reports

• Transfer Students
• Inclusion and Community Values
• Scheduling (Scheduling, Registration, Housing and Transportation Efficiencies)
• Advising
• RU 1st 
• Experiential Education
• Humanities

• Provide workshops and training for faculty and staff to maximize the use of systems that support 
students and the FYE

• EAB - The Guide
• EAB - SSC Campus
• Student Information Systems
• Customer Relationship Management Software

• Provide financial support for FYE connected faculty and staff to attend national FYE and Students in 
Transition Conference(s) 

Recommendations
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Charge

The Task Force is charged with assessing and providing recommendations on improving the transition from 
high school to college for Rutgers-New Brunswick students (e.g., the experience from admission through 
completion of the first year).

The aspiration for the First-Year Experience is a well-organized, coordinated and integrated model of 
communication, advising, orientation and programs/services that:

• Assists students to understand what it means to be a student at Rutgers–New Brunswick
• Facilitates student and faculty / staff interactions with a substantive focus on learning  
• Identifies expectations for student responsibility and accountability
• Prepares students for academic success
• Demonstrates an ethic of care for the individual student
• Builds supportive and inclusive communities
• Enhances awareness and effective utilization of resources and services 
• Engages students in active learning
• Incorporates high impact practices 
• Fosters pride in Rutgers
• Develops productive partnerships with parents / families 
• Increases retention

Preliminary tasks include: 

• Collect information regarding current practices to welcome, test, advise, orient, register and support new 
students

• Collect information regarding all communications sent to new admit-coming students
• Review existing data regarding enrollment, advising and orientation programs, first year success, student 

satisfaction and retention
• Review best practices at Big Ten institutions  

The Report of the First-Year Experience Task Force should include: 

• A summary of findings of current practices at Rutgers and Big Ten best practices
• The identification of current initiatives to be continued, strengthened, expanded and omitted
• Recommendations for new approaches to provide seamless coordination and alignment of 

communications, programs and services
• Priorities for implementation, in order of need
• Outcomes and rubrics for measuring success
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FYE Benchmarking Comparison
ITEM INDIANA IOWA MARYLAND MICHIGAN MICH ST MINNESOTA OHIO STATE PENN STATE PURDUE VIRGINIA WISCONSIN
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ITEM INDIANA IOWA MARYLAND MICHIGAN MICH ST MINNESOTA OHIO STATE PENN STATE PURDUE VIRGINIA WISCONSIN
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ITEM INDIANA IOWA MARYLAND MICHIGAN MICH ST MINNESOTA OHIO STATE PENN STATE PURDUE VIRGINIA WISCONSIN
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ITEM INDIANA IOWA MARYLAND MICHIGAN MICH ST MINNESOTA OHIO STATE PENN STATE PURDUE VIRGINIA WISCONSIN
 






























































































































 


































 
































 




















 





































  
























 
























































   












 






 












 















Ohio State Penn State



R U T G E R S ,  T H E  S TAT E  U N I V E R S I T Y  O F  N E W  J E R S E Y 4 1

Appendix C Appendix C

ITEM INDIANA IOWA MARYLAND MICHIGAN MICH ST MINNESOTA OHIO STATE PENN STATE PURDUE VIRGINIA WISCONSIN

Note: This chart is a brief summary of preliminary research and is intended for general comparative purposes only.

FY Experience Components
Please indicate which content / functional / services areas 
are covered as part of the first year experience and when 
the services are offered along the FY continuum   Spring 
(Admit), Summer, Fall of FY and Spring of FY

SPR 
ADM

SUM FALL SPR
SPR 
ADM

SUM FALL SPR
SPR 
ADM

SUM FALL SPR
SPR 
ADM

SUM FALL SPR
SPR 
ADM

SUM FALL SPR
SPR 
ADM

SUM FALL SPR
SPR 
ADM

SUM FALL SPR
SPR 
ADM

SUM FALL SPR
SPR 
ADM

SUM FALL SPR
SPR 
ADM

SUM FALL SPR

Academic Advising                

Course Selection�or Scheduling / Registrations�Days 
(Programs)

             

Placement Testing       



  

Financial Aid / Scholarships        

Academic Integrity            

Academic Expectations            

Sexual Violence         

Diversity and Inclusion          

Campus tours         

Public Safety         

Recreation       

Wellness         

Health Services         

Comments Comments

Ohio State Penn State


 









 














 

 






 




 

PURDUE VIRGINIA WISCONSININDIANA IOWA MARYLAND MICHIGAN MICH STATE MINNESOTA OHIO STATE

Common Read (who selects book, process for selection)    

Social/Community building activities            

Resource Fair      

Current Issues / Campus Life       

Career Information       

Commuter Life       

Service Project    

Learning Communities          

LivingLearning Communities         

New Student Convocation     

Involvement Fair       

First Year Residential Experience      

First Year Newsletter 

Service Project     

Other 
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N A V I G AT E  C A M P U S

R E S P O N S I B L E  C I T I Z E N S H I P

E N G A G E M E N T

A C A D E M I C  S U C C E S S

T R A N S I T I O N S

P E R S O N A L  D E V E L O P M E N T

• Transportation and Local Navigation

• Online Tools and Resources

• On-Campus Services and Resources

• Academic Integrity and Ethics

• Student Code of Conduct

• What it Means to be a Member of a Community

• History, Pride, and Tradition

• Connecting With Faculty and Staff

• Campus Involvement Opportunities

• Community Involvement & Service (External to Rutgers)

• Relationships With Peers

• Leadership

• Skills and Strategies Necessary for Academic Success

• Understanding the Value of Arts and Sciences

• Understanding Major/Minor Learning Goals & Elective Options

• Learning Support Resources

• Independence and Autonomy

• Post Fiscal-Year High-Impact

• Post Graduate Education, Career Strategies & Opportunities

• Self-Management Skills to Lead Emotionally, Physical & Healthy Lives

• Growth of Interpersonal Skills to Build Healthy Supportive Relationships

• Intercultural Competency

• Identities Exploration and Development

Appendix D

Learning Outcomes Sample Document 
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Example Initiatives
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Institutional Research Report – January 2016 

The current report as submitted to the First-Year Experience Task Force by the Office of Institutional 
Research and Academic Planning was created to assist in the effort to improve the first year experience at 
Rutgers-New Brunswick. Data collection and analyses have been conducted to measure student retention, 
academic and social satisfaction, and academic engagement for first-year students. Currently, the student 
body at Rutgers-New Brunswick is composed of 33,392 students, 6,602 are full-time first-year students. 
Details of the student body for the Fall 2015 semester are as follows: 

• Full-time Enrollment — 33,392
• First Year Student Enrollment

• Full-time: 6,602 / Part-time: 5
• First Year Out-of-state Students

• Full-time: 438 / Part-time: 0
• First Year International Students

• Full-time: 643 / Part-time: 1

One-Year Retention Rates 

One-year retention rates are the percentage of the institution’s degree-seeking first-time full-time first-year 
undergraduate students who continue at that school the next year. Retention rate analyses were performed 
on students that matriculated in Fall 2013.  Using data from IPEDS, Rutgers-New Brunswick was compared 
to Public CIC universities  and AAU aspirant universities . Moreover, retention rates were calculated on 
students that were part of specific programs. Retention rates were calculated for students who attended 
orientation, did not attend orientation, lived on campus, commuted, lived in a learning community, enrolled 
in a Byrne seminar, enrolled in a First-Year Interest Group Seminars (FIGS), and/or were part of the EOF 
program.
 

Fall 2013 1-Year Retention Rates

2013 Cohort N 2014 Enrolled N 1-Year Retention Rate

Public AAU Aspirants 49,002 46,844 95.60%

Public CIC 75,019 69,217 92.27%

Rutgers-New Brunswick3  6,393 5,889 92.12%

Orientation 4,057 3,784 93.27%

Did not attend orientation 2,496 2,225 89.14%

Residents on Campus 5,414 5,015 92.63%

Commuters 1,139 994 87.27%

Living Learning Communities 1,326 1,241 93.59%

Byrne Seminars 2,255 2,119 93.97%

First Year Interest Group Seminars (FIGS) 1,561 1,457 93.34%

EOF 431 396 91.88%
1 

3  Michigan State University, Ohio State University, Pennsylvania State University, Purdue University, University at Illinois-Champaign, 
Indiana University-Bloomington, University of Maryland-College Park, University of Michigan-Ann Arbor, University of Minnesota-Twin Cities, 
University of Nebraska-Lincoln, University of Wisconsin-Madison, and University of Iowa
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Academic Satisfaction, Social Satisfaction, and Academic Engagement
 
The Student Experience in the Research University (SERU) survey provides important feedback from 
students about their level of satisfaction, engagement, educational achievements, goals, and the perceptions 
of the academic and student life environment at participating AAU institutions including Rutgers – New 
Brunswick. It is important to recognize that SERU responses, like many large scale student surveys, are 
often viewed as indirect measures of student outcomes. However, these survey responses from students 
still provide important empirical information about how they view their student experience at Rutgers and its 
components (schools, majors, etc.); these responses can assist in the effort to improve the overall student 
environment of the university. The SERU database also links the indirect self-reported information from the 
survey with more direct measures of student’s behavior including relationships with on-campus initiatives 
such as orientation, residence halls, Byrne seminars, and First-Year Interest Group Seminars (FIGS); these 
additional data elements from students’ academic records enrich the quality of the data that is used to 
measure effectiveness within the institution. 

The SERU data from Spring 2014 was filtered to include only first-year students from Rutgers-
New Brunswick. The response rate for first-year students eligible for the SERU survey was 23.2% 
(1,299/5,605). Factor analyses were conducted to identify dimensions for academic satisfaction, social 
satisfaction, and academic engagement. Students that were exposed to any of the on-campus initiatives 
in Fall 2013 and Spring 2014 were included in the ordinary least squares (OLS) regression. OLS models 
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Factor Loadings for Academic Satisfaction, Social Satisfaction, and Academic Engagement

Factor loadings above .70 were retained. Each component had a high reliability with Cronbach’s alpha ≥ .75. 
Factor scores for each component were computed using the regression method and standardized to have 
a mean of zero and a standard deviation of one. The range of the factor scores for academic satisfaction is 
(-3.59, 2.08), social satisfaction is (-3.19, 1.33), and academic engagement is (-2.31, 1.89).

Table 1

Factor Analysis for Academic Satisfaction

Item

Factor 
Loading

(a = .84)

Advising by school or college staff on academic matters .834

Advising by faculty on academic matters .823

Access to faculty outside of class .767

Educational enrichment programs (e.g., study abroad, internships) .763

Availability of courses for general education or breadth requirements .708

Table 2

Factor Analysis for Social Satisfaction

Item

Factor 
Loading

(a = .78)

I feel that I belong at this institution .905

Overall social experience .905
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were created for each on-campus initiative, which controls for the effect of SAT scores. The results of the 
OLS regressions yielded percentages in which participants in an on-campus initiative were compared to the 
students who were not in the on-campus initiative (for instance students who attended orientation versus 
those that did not attend orientation). The percentages are as follows:

The percentages reflect the difference in satisfaction/engagement based on the on-campus initiative 
participation vs nonparticipation in the on-campus initiative. The on-campus initiative of orientation is 
associated with a 1.39% increase in academic satisfaction, a 25.84% increase in social satisfaction, and 
a .88% decrease in academic engagement when compared to first-year students that did not attend 
orientation. First-year students that live on campus have an 11.10% increase in academic satisfaction, 
46.94% increase in social satisfaction, and a 4.34% decrease in academic engagement when compared 
to first-year students that did not live on campus. Students that took a Byrne seminar have a 5.40% 
increase in academic satisfaction, 4.34% increase in social satisfaction, and an 8.71% increase in academic 
engagement. Students that took a FIGS have a 8.83% increase in academic satisfaction, 3.36 decrease in 
social satisfaction, and a 5.80% increase in academic satisfaction.

Differences in Satisfaction/Engagement by On-Campus Initiative
On-Campus Initiative Academic Satisfaction Social Satisfaction Academic Engagement

Orientation 1.39% 25.84% -0.88%

Residents on Campus 11.10% 46.94% -4.34%

Byrne Seminars 5.40% 4.34% 8.71%

First Year Interest 
Group Seminars (FIGS)

8.83% -3.36% 5.80%
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